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1. Introduction

If we think about the concept of education, it Bvious that it is a
very complex set of areas, ideas and methods tbaiad easy to deal with on
many occasions. The educational system has to é&eamd not only to
provide students with concepts and data but alsio wailues that help them to
grow up and develop themselves both at individeaéll and at social level.
These values should be internalized and used loestsi in their lives, inside
and outside the school, so they will be able tmbexadults capable of taking
care of themselves inside a community, no matterevit is placed.

Having this in mind, it sounds logical that onetlodé areas that should
be treated at the school is the one related togémeler studies. The social
patterns of the world in which we live are changilagd the educational
system needs to be aware of those changes. Theldth® to evolve and
adapt itself to the reality of our days guarantyiogstudents quality and
equity in their education. However, it is impossilibr the educational system
to cover separately all the areas that are cruaiathe education of an
individual. For this reason, it is important to atwe all the subjects in the
treatment of this kind of values promoting the be and the cooperation

among them.

Thus, the aim of this paper is to offer a posspg#én to introduce the
treatment of gender concerns in the curriculum etdadary Education
through the subject of English Language. Along fokowing pages, a
combination of some theory notions and a practmalgramme that can
become a possible way of achieving the named pearosxposed. Using a
specifically designed didactic unit in a particutantext, students will be able
to acquire the established objectives, learning ey how to be respectful

and critical with the gender reality in which thiexe.
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As a starting point, a theoretical background isvjgted in order to
contextualise the practical programme explainedratirds. This theoretical
background is divided in three parts which areelpselated.

The first one deals with the search of the most r@pyate
methodology that could be used in the classroonthAgerfect method does
not exist, | propose a mixture of methods selectirgbest parts of some of
them and creating an ideal methodology to be usehis case. Furthermore,
the influence of the Content and Language Intedrdtearning (CLIL)
approach is going to be taken into account sinfoeeagn language is going to
be used as a tool to treat and discuss issuesarhaiot necessarily related to
the subject itself.

The second point of this theoretical backgroundosused on the
gender content that should be included in the culrm. Bearing in mind
different authors and theories, a clarificatioriled reasons for including these
studies in the curriculum is exposed.

Finally, along the third theoretical point | talk@ut the use of ICTs in
the classroom, and how they can contribute to teatrhent of the gender
issues and the development of the lessons.

Following in this paper, and based on those previtheoretical
notions, a practical part is presented throughettidanation of a specifically
designed didactic unit. Firstly, the context in @tithis didactic unit will be
implemented is established and explained. Thengi® metailed explanation
of each part of the didactic unit as well as hoes different lesson plans have
to be put into practice is given. As the last pahtthis practical part, the
personal expectations and the possible resultsdbasethe experience of

using some of the activities are described.

Gender studies are very important because theglasely related to
the development of individuals. Every day we de#dhwituations in which

gender concerns are involved since gender constngcre an essential part
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of the culture of our society. As the education Hias responsibility of
forming students in all the aspects of their livesounds reasonable that the
school takes care of the treatment of individual ancial gender concerns.
We as teachers should provide our students withod ¢earning environment,
and this implies not only the teaching of concdpis also the teaching of
values, in this case gender values, which helpbeesand prevent different
kinds of problems. Students need to know how gewdestructions affect
their lives and they have to be able to analyseintffemation they receive.
They should learn how to be critical and recogigseder differences on the
media and also in real life because only this wesy twill be able to change
those unfair situations that appear constantlyljagay.

However, this will be an impossible task if schooles not act as a
guide for students. The education learners redeora their families is very
important, but it needs to be complemented by the @ceived at school.
When this combination works, students can succeedmly at the academic
level but also at the personal level. Thus, incigdhe treatment of gender in
the curriculum contributes significantly to the edtion and personal
development of children and teenagers. Understgntiow to deal with
gender constructions and stereotypes will help thtembe part of the

community without taking into account the studewisgin.

For this reason, this paper intends to be a pessikdmple of how to
integrate gender aspects in the curriculum of SgagnEducation, offering
the opportunity for English Language to becomelgest concerned not only
about the linguistic and structural aspects bui alsout the contents that can

be useful for those studying them.
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2. Theoretical background

2.1. Looking for a Methodology

When we create a plan about what to teach to odests, we have to
take into account different aspects that are gdimgbe present in our
classroom. First of all, we should be aware ofdbetents and the linguistic
elements that are involved in them, we should fake account any kind of
materials that we may need and also which are éhneitons in which the
teaching and learning process is going to takeeplAowever, what seems to
be more important is to be conscious of our stuglamid their needs. This
information is crucial when we make one of the mogtortant decisions in
our planning: how to teach the contents.

Selecting a concrete methodology is not easy. Tisesiegreat amount
of methods and techniques that are excellent, grahways depending on the
situation in which they are used. Along the histomyany linguists have
developed different approaches and methods thatotrpecome the best
manner of teaching a foreign language. But | waldde to affirm that this
goal is impossible. There is not a perfect methechlse there is not a perfect
situation in the classrooms: students, contextst@achers change constantly.
Those exercises or methods that work for a growgiuafents have no benefits
for other groups and vice versa and we should Breawf that fact. For this
reason, it seems logical that the best option maythe combination of
different methods or approaches in order to trycawer all the needs our

students may present.

In our case, the purpose is the treatment of gemieres in the
curriculum of Secondary Education. This area, the of gender studies, is a
wide area that is easily represented in our sociBtydents can recognise

many gender issues involved in de syllabus watchahgyision, surfing on
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the Internet or, simply, looking around them. Takthis into account, one of
the first approaches that comes to mind is the comcative approach. This
approach is characterised by considering the lagguas a tool of
communication. Within this approach, many aspett language are learnt
by the exposure of the learners to the target laggun meaningful contexts.
In our case, these contexts will include discusselmout gender issues, which
are part of their quotidian lives. In this way, dgaage can be seen by students
as something useful that goes further than a tepetivay of working on
isolated expressions presented along the textbiduoks, the message, what it
is transmitted with the language, has more impegahan it has had before.

If we analyse Krashen’s (1982) studies on the Sdcbanguage
Acquisition (SLA) area, we can discover that théhau establishes a division
between learning and acquiring a language. For l@arning is a conscious
process in which the student has the notion ofnlagr different sets of
theoretical rules that are useful in the classrgontext in which the language
is being practiced. Contrary to it, acquisitionais unconscious process in
which the learner naturally develops a second laggucompetence through
the language that he or she receives. Howeverhig kanguage is not
understood by the student, it is, if it is roimprehensible input, the process
of acquisition won't take place.

Having this in mind, it is obvious that the contlat a very important
role in the process of teaching and learning fonym@asons. Firstly, as it has
been pointed out, it constitutes a meaningful psepdor the use of a
language; secondly, it helps students with the iatepn of the foreign
language since they can internalise structureseapdessions naturally from
the messages that they receive; and thirdly, tiibecd can be a motivating
resort for students to learn and use the foreigrguage. When Krashen
(1982) talks about the affective filter hypothesemother of his five
hypotheses within his SLA theory, he focuses hisnéibn on the behaviour

of students. For him, the way in which studentsuaega language is closely



The implementation of a Gender-Based Approach in the TEFL class
Treball de Fi de Master — Jessica Roch Castillo

influenced by their feelings and attitudes towatls process of learning.
Thus, if a student is highly motivated by the comténe or she will work

better and consequently he or she will acquireebdtte language. What is
more, the learner probably will feel more comfohtadnd will be less worried
about making mistakes or being corrected. Thisn®leer important point to
highlight since as the Communicative Approach ctierrors are a natural
part of the process and we, as teachers, shoutdmsequent with it. When
students try to communicate or express themseldgedback should be
reported to them but it does not have to be veigl since overcorrection can

be contra-producing increasing students anxiety.

Nevertheless, although the Communicative Approach very good
starting point in the construction of this idealthwlology, we have to take
into account that not everything it presents iguls&ichael Swan (1985a) in
his revision to this approach points out that weehi® take into account that
sometimes we forget that our learners have s@magmatic knowledge
derived from the use of their mother language. fitodlem is that they don’t
know how to transfer this knowledge to the secomahgliage use.
Furthermore, he agrees with the Communicative Agpgitan the use of the
language exposure and motivating activities to hilem learn, but he
considers that theeal materials are not always beneficial since if stusle
cannot understand them it is worthless using th®ma( 1985b). This idea
reminds to the Krashen’s (1982) Input Hypothesigctvitclaims that the input
learners receive can be one dtegher from the level of the students but it has
to be still comprehensible input for them. If natquisition of the language
cannot take place. For this reason, Swan (1985b3iders that a syllabus
cannot be only “semantic” as the Communicative Apph defends, but a

combination of a “semantic syllabus” and a “struatsyllabus”:

Language is nabnly a set of formal systems, but$ta set of systems, and

it is perverse not to focus on questions of formewhhis is desirable.
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Some points of grammar are difficult to learn, arkd to be studied in
isolation before students can do interesting thiwgh them. It is no use
making meaning tidy if grammar then becomes sadyritiat it cannot be

learnt properly. (Swan 1985b p.78)

Thus, although highlighting the content is very ortpnt and
beneficial for the students, we cannot forget tinetly need to be aware of
some grammatical rules that help them organise thigids in the use of the
language. Besides, the same happens with the texioctcourage our students
to communicate, orally or written, with attractiventents well contextualised
is very useful and positive but we have to be she¢ our students have a
basis, a starting point from where they can begircdnstruct every new
knowledge in the language usage. Therefore, we teageovide our students
with appropriate and useful lexicon and help thexarn and internalise

different grammatical structures that may preséfitdities for them.

In order to achieve this, we can use different meéshthat are focused
on the repetition and practice of grammatical s$tmes or functions. For
example, the Structural Approach can be usefultfar treatment of the
difficult grammar points since it considers gramna the main axis of
language learning. For this approach, the moreesiisdrepeat a structure, the
more they learn. Another approach that can be tmethe same purpose is
the Functional/Situational Approach which can beyweseful to work on the
functions of certain structures and expressiongh Bapproaches are very
focused on the form instead of the message, anssipns will be isolated
and out of context, but it is not a bad thing ftwdents to practice before
trying to communicate. As Swan (1985b) affirms stiould be clear that
effective learning can involve various kinds ofstincing’ from the real-life
behaviour that is its goal”. Moreover, theplated practice can be beneficial
for students since it allows them to become mordident in the use of new

or difficult structures encouraging them to comneate using them.
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Summing up, in this ideal methodology we can ugeets from the
Communicative Approach because it actually encagagtudents to
communicate expressing their opinion about gendetextualised content
using what they have learnt, and aspects of Strictand Functional
Approaches because these help students to ensaogetibal grammar
knowledge that they may use when communicate. Hewdvis interesting to
create a plan in which the central role shifts fribve teacher to the students in
the classroom. If we want students to communidateise the language, we
need them working together, in pairs or groups,oider to foster their
relationship and their abilities in team workingrRhis purpose, the Task-
based Approach can be very useful since it promdtes collaborative
working and learning and allows students to tak@esalecisions within the

task they have to develop.

Finally, it is important to take into account timéliilence of the Content
and Language Integrated Learning (CLIL) ApproadhisTapproach deals not
only with the learning of a foreign language bwgoaWwith the learning of the
contents that are dealt with. Thus this approashl,.asagabaster and Sierra
(2009) explain, “caters for all types of learrdiferent learning styles and
provides much richer communicative situations aodn“do” opportunities
which engage students and foster the developmdanhgtiage awareness”. In
our case, we will try to teach our students somedge issues as the main
objective, but this implicates also some notionsisfory, culture, and ethics.
Moreover, we cannot forget that the Compulsory &daoy Education
curriculum also involves this teaching of attitudesd values which are as
important as the contents and competences studeotdd acquire along the
course, and consequently they should be assessesllas it is the linguistic

competence.
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What has been exposed here, a combination of eiffenethods and
approaches, is merely a proposal to build an isedihodology that fits on the
teaching of English language and the gender canitetibes not mean that it
is a perfect methodology or a fixed one. As evanghn the education area,
it is flexible and can be changed every time neesileck it has to be adapted

to the situation, the experience and the studeweisds.

2.2. Gender Content

The treatment of gender in Secondary Education bmra delicate
issue if we do not take into account certain asgpétfe should remember that
our students’ personalities are not totally devetbpnd this situation has a lot
of influence in their opinions and thoughts.

As it has been commented in the previous point,sttf@ol has the
responsibility of educating not only in conceptgsl atata but also in values
and attitudes that contribute to the great devetpnof the individuals as
human beings prepared to be part of a community ttie reason, the study
of gender can be very beneficial for those teersageSecondary Education.
If they are aware of the reality that surroundsrthenaybe they will have an
opportunity to change those social aspects thgtdbesider unfair.

With the study of gender, students can developteairthinking that
helps them recognise all these differences thaaragp men and women
inside a community and maybe they will contribute dradicate these

differences.

2.2.1. Clarifying concepts: sex vs. gender

The first thing that we have to bear in mind isttb&x and gender do

not refer to the same concept. Although traditiypngahey have been
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considered the same, each one refers to diffespeicés of a human being. As
Oakley (1972) defines, “’sex’ is a biological terfgender’ a psychological
and cultural one”. In other words, sex is only rethto the physical condition
that identifies the male human and female humanredse gender goes
further. The question of being a man or a womanolires a lot of aspects that
are closely related to the culture of the societyesg the individual lives
(Oakley 1972). Thus, gender can be considered saial construction that
deals with the expectations that men and women kavelfil in order to
become part of a particular society. It is notshene to be a woman in Spain,
in the United States or in Israel. Each cultureeexp women to behave in a
particular way following the social aspects andeyas of each community.
And the same happens with men: their roles in themmunities are also
defined by pre-established expectations.

The problem comes when these concepts (sex andegeack SO
closely related that are considered the same. Tthahman that shows some
femininity or that woman that shows some mascuyliisttreated pejoratively.
The same happens when a man or a woman do nowfthie pre-established
expectations a society has for them. The genderttitgiethat each human
being develops is crucial within a society but wites totally identified with
the biological aspect of an individual it can benglerous for him or her.
When a woman is a woman just for her sex, shetadlyaondemned to be, in
many cultures, inferior respect to men. For thessom, the culture is a very
influential aspect in the development of each imlial. Fortunately in our
country, things are changing and men and womemalidng towards equity
little by little.

However, there is still a lot of work to do. Ourolagical
characteristics should not interfere in our gendentity but we have to work
all together to create a society where the gerdartity of each one does not
influence in what an individual can or cannot doe annot forget that our

identity is not a fixed thing. We evolve as we grogvand our ideas and our

10
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perception of reality change as we get older. Sagiare able to change the
injustices about gender differences in our sociegy/will be able to shape our
identity in a respectful and tolerant one. We aschers should teach our
students to respect each gender identity since egendlues are very
important to create harmony in the connivance my oside the classroom

but also in the world outside.

2.2.2. Fighting against stereotypes

A gender role is the behaviour a man or womanlayspn a society in
order to fit in it as it has been pointed out befdoth men and women are
supposed to be in a particular manner just becaultarally it has been
established this way (Oakley 1972). Nonethelesseltultural expectations
are merely stereotypes that have remained in tlherabmemory of a society
for ages. If we look backwards in our history, wdl ind that traditionally
men were thebreadwinners whereas women were confined to household
activities and the raising of children. In factywéew women have a place in
the history data since they were not important. Sngiety was a very clear
defined patriarchal society in which men had poaxsr women just because
of their sexual conditions and consequently, tgeinder identities or rolés
Thus, men were considered strong, powerful, agiyesssnsensitive and
superior; contrary to this, women were supposeddoemotional, weak
devote to their husbands and family and without kimgl of ambitions or
needs. Women seemed to be in the world just tesplezen and men usually
saw women as objects that they could control aagelhe way they wanted.
This kind of stereotypes was globally accepted agither men nor women

were able to do anything to change this by theneselv

Yt is not until the 50s when Alex Comfort establishthe termgender role in the
contemporary meaning in his bo8éxual Behaviour in Society.

11
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However, education and cultural movements openeglps minds
and gender roles in societies started to changenyMaithors like Mary
Astell, Mary Wollstonecraft, and Simone de Beauwaamong many others
started to give a voice to women breaking downtladise stereotypes that
classified women as weak and less intelligent thaen. These authors
defended gender equity in a time where this concggbder equity, was
nearly inexistent. Furthermore, other female figusearted to rise, and some

women got a place in the books of history.

Nevertheless, despite of the fight of many wometh men for getting
the equity between men and women, not all the ctygres have been
obliterated. Nowadays, many of these old sterestypee still alive and
promoted by different aspects of our modern lif@ ltoys, colours, adverts,
magazines and famous people that consciously arnscusly are seen as

social models.

- Toys, colours and gender: Caldas-Coulthard and Van Leeuwen (2002) in
their analysis of the role toys have in our livéaira that “toys, likeBarbie
and Ken, or Action Man, represent social actors through their design,
movement, colour schemes, among other things, em@dlaays conditioned
by the social contexts and ideologies of the timgraduction.” From the
very beginning in our lives, we are forced to ceeatir gender identity by
being classified into masculine or feminine depagdn what we use to play
and all the aspects that surround this fact. Tlaeglors consider toys as a
vehicle for children to learn how to behave in sleeiety in which they live.
However, it is not only what the toys are but algoat children do
with them (Caldas-Coulthard and Van Leeuwen 2004y & is very
influenced by their families the adverts childreee son television and
magazines, the colours (pink for girls and blueldoys) and even the social

models like singers and artists. After all, as But{1990) points out “the

12
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substantive effect of gender is performatively moetl and compelled by the
regulatory practices of gender coherence”, it iat thender identities are
created by the repetition of gender based attituddmsvertheless, it is
important to highlight that some toys are cleatbreotyped by themselves: a
Barbie for example is very limited in their movement wéa@s anAction Man

is greatly articulated and this can be underst@d@men limitations against
men possibilities to do what they want. Furthermémne colours associated to
these toys are also very relevant since as Calda#tfard and Van Leeuwen
(2002) show, qirls’ toys are always presented iighter colours which
remain “the sense of romance”, whereas boys’ tagsfall of dark and

intense colours that “evoke mystery or danger”.

- Social models: The same way toys influence the construction gieader
identity in an individual when he or she is a chitdmous figures in our
current panorama are also seen as influencesdoagers and young adults.
In her article, Barbara Read (2010) explains hosv“telebrities in the film,
television and music world reflect and reinforcemdimant cultural discourses
of masculinity and femininity”. The image that tegseople transmit through
the media constitutes a little change in the stgpss but, in essence, they are
the same: women are not confined at home, but d@ine\still slaves of their

appearance because only this way they will belyosaicepted in society.

Having all this in mind, we should make our studeronscious of the
reality in which they are living. We as teacheavéto be aware of the fact
that our students are constantly surrounded by ndiffgrent kinds of
stereotypes. For this reason, they need to leanntbdight against them and
to do it, they firstly need to recognise them.dthiecause of that, that the
gender content in English lessons can be very hoalefor them. It will
facilitate them to develop their critical thinking order to distinguish the

stereotypes in which they have been raised ane thibeers that they can find

13
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in their environment. For sure, education on genadues will help them
understand that gender identities are just sociasttuctions and stereotypes
are not unchangeable realities. Men and women lareuman beings and
students should understand that despite they alegically different that
does not mean they are socially or culturally défé. Men and women
should be equal and this ideal situation of eqaéty only be achieved if men
and women work for it together. However, if we dut provide our students
with the necessary educational tools to changesticgs, they won’t be able

to fight against what they cannot see.

2.3. The use of ICTs

As it is part of our social structure, the eduaagiosystem needs to
adapt itself to the new world in which we are liyinMany changes have
occurred recently and this leads to a new perspeati the teaching styles.
One of the most important differences from the paghe appearance and
implication of new technologies in the educatioraarOur students, who in
general terms seem to be born as experts in nelandtagies, are very
familiar to the different gadgets that appear edaj. The vast majority of
them are able to use new technologies easily 3sube them daily in their
private life. For this reason, we, as teachersulshadapt our teaching styles
to this new reality introducing the use of new teabgies in the classroom.
Fortunately, nowadays many of the schools have ongat their facilities
providing many of the classrooms with computers, andnany cases with
interactive whiteboards. These improvements cauisti great opportunity
for teachers to incorporate the use of new teclgiesoin the development of

the lessons, making them maoeal and attractive to the students.

14
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Many studies and authors have lately highlighted the use of ICTs
in the educational system has a lot of benefits stdents. Firstly, new
technologies break with the traditional routinefafowing the book step by
step, and attract students’ attention fostering thay their motivation and
interest on the content that is being treated. Hoisnally has a tendency
towards the achievement of better results, sinoenwie do things which we
are interested in, we do them better. As ClavelMadienda (2012) point out
taking into account different authors such as Keasbr Mayer, the use of
ICTs improve the acquisition of meaningful meanings it has been
explained before, Krashen’s theories establishffardhce between learning
and acquisition. The last one, occurs when we laleeta understand the input
that we receive. Thisomprehensible input or intake (Saville-Troike 2006) is
what makes us acquire a language and thus, a ngdainiearning takes
place. For this reason, if these new technologmestef the meaningful
learning through what Clavel and Maruenda (2012nenaas multimedia
learning, they become a useful tool to be usedamtsc After all, it sounds
logical that students find easier to understandmimga and concepts with the
support of visuals and other tools since this way simpler to create mental
associations that remain better in their minds.

Moreover, with the use of ICTs, students are giwgre autonomy
making decisions about how to do their tasks. His® allows teachers to
tutor learners more effectively and observe theol@ion in the acquisition
not only of knowledge but also of different kind admpetences (Zaragoza
and Clavel 2010). What is more, the implementatbiCTs to the tasks for
students also promotes the development of groupitées in which students
have to work in together. This is a great oppottufur students to learn how
to work in teams, developing the relationship amtrem, the interaction in
the target language and the participation in aabolfative learning process.

Finally, new technologies are also a good bridge kleeps in constant

contact students with the subject and the contghtsh are being treated on
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them. We all know that the time in English lessensery limited and, with
the use of technologies, it can be extended offestndents a good chance to

receive input that comes from real contexts ouhefschool time.

However, as Pennock Speck (2009) points out, tdobies have to be
used carefully in and out of the classroom. Thewtmot replace traditional
method or techniques that work in our lessons mr#ie change may mean
the chaos. Furthermore, as Sweller (1999) explagthnologies have to be
part of specifically designed tasks in order toidvaverloading our learners
with too much information. We cannot forget we anmrking with
technologies in the education area and, for thasar, technologies have to
act as tools that provide advantages both for sxachnd students in the
teaching and learning processes. Bearing this mdnthose tools have to be
cheap or free, easy to manage and not too much donsuming because,

otherwise, they will become obstacles for everyb@innock-Speck 2009).

Taking into account the previous explanation andrgain mind that
the use of ICTs has a place in the secondary sshbpftopose the following
tools to be used in the second cycle of Compul&egondary Education,

where the teaching of gender values can be implesden

- Use of blogs or educational social networks: These platforms constitute a
perfect place where students can express themsatvai$ferent levels and
work cooperatively in small groups or even as a lehdass. They are
attractive for students and this increases théarast in the subject.

With the use of blogs, teachers can construct atmdireference for
their students, adding periodical information tbamh be used by students as a
guide in their studies or tasks. The problem withgb is that they are more

limited in the interaction area since there arespaces where students can
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communicate freely among themselves. Moreoverarit lse more difficult to
organise students if we want them to publish taska new entry.

In the case of educational social networks, thesipddgies are even
better since this kind of WebPages provides a pgee both for teachers
and students to communicate and express thems&MWids.social networks,
many tasks can be developed using collaborativientques. Besides, these
platforms allow the use of other tools that carplstldents to assimilate the
learnt concepts and acquire new ones. In many capest from the use of
videos, images, and interactive texts, educatics@tial networks give
students the opportunity to talk in real time amadmgm through the use of
forums or chats which allow not only the use oftten English but also the
use of oral English. All these possibilities compdua useful amount of
resources that can be used in the classroom andfatt letting students
access to English language at any time. Furtherntbese social networks
are usually private, protecting this way the idgntf the younger students,
and can be easily controlled by the teacher. Tamérs’ progression can be
followed daily and this provides a great opportynior the continuous
assessment of the communicative competences aftodents. Additionally,
although there are educational social networks lwhegjuire payment, there

are also a lot of them which are free and are #asyanage and organise.

- Use of Glogster: This tool can be very useful for oral presentaian the

classroom. As the posters created are very visodl atractive, they are
perfect attracting students’ attention. For thessn,Glogster can be used not
only as the visual support in students’ oral prées@ns but also as a
guideline in teachers’ presentations of new corx@ptcontents. With this
tool, students can learn how to prioritise inforimatand organise it in a
poster that will be explained orally in the clagsroor written if they attach it

to a blog or an educational social network.
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Thus, many competences are fostered using this@vothe one hand,
communicative skills are developed since studeritsuls express the
message not only through words but also with images videos related to
what they want to transmit. On the other hand, toreaskills and
technological competences are also developed sstoelents should
demonstrate their knowledge in the use of new telclgies as well as their
competence in reaching for the correct informatids.they can compound
the Glogster the way they like it, it gives them the opportynio free their
creativity combining all the items in the posterofdover, the tasks in which
Glogster may be involved can be individual activities oogp exercises, so
both autonomous learning and collaborative learrtiag be fostered using

this innovative tool.

- Use of Digital Sorytelling: This tool, as Gregori (2008b) describes is the
result of good combination between more traditiotehniques of telling
stories and the most innovative multimedia resaurdaigital Storytelling
(DS) may be used at different levels inside theliBhgubject. LikeGlogster,
DS can be an ally to teachers presenting the lessatents or a task for
students working in groups. The use of DS can bg peoductive since it
coincides with many of the principles of the Comnituropean Framework
(Gregori 2008a): the innovation of the tool for dears and students, the
fostering of motivation among the learners, theeflgyments of students’
creativity in the use of new technologies, the ifddity of the tool and the
new view that it provides to the process of teaghamd learning. Digital
Storytelling, however, can be difficult to use irecendary education
classrooms since it demands a well organised psoceswvhich students
should go step by step before they reach the bbgctive. Nevertheless, it
could be presented as a long-term task that casetseloped in and out the
classroom allowing students to work together fastertheir collaborative

learning as well as contributing to the developn@ndifferent skills such as
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research skills, communicative (oral and writtekills technology skills,
presentation skills and organization skills (Gre@®08a) Moreover, with the
use of DS, students have the opportunity to exptiessiselves from their

point of view enriching this way the contents thed treated along the units.

These are the three tools that | find more intexgsand useful for
their implementation in the Secondary School Ehglessons but for sure
there are many other technological resources tatbe appropriate for the
blended-learning methodology (Clavel and Maruer@B2®. As they are easy
to use and allow the use of visual materials, reshriologies are perfect for
the treatment of the gender issues inside theroass Many exercises and
tasks can be developed in class using the toofsopsa before or other ones.

The use of ICT is a new opportunity for studentsctonbine the
learning in and out of the classroom context butestimes, it can mean a big
challenge for teachers (Pennock-Speck 2009) shregehave to learn not only
how to use these new technologies but also howntplement them
successfully in the classroom. However, as they lwamreally beneficial,
technology needs to be part of the teaching anchileg process in order to

make it more real and familiar for everyone.
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3. Practical Part

After revising some theoretical notions and takingm into account,
in this part | propose an example of a didactid especially designed with
the purpose of implementing some gender issueshencurriculum of a
Secondary Education course. This didactic unit sleaith the gender
differences students can find in the reality inathihey live. The purposes of
this unit, as it will be explained later, are tokadearners think about these
differences, develop their critical thinking abdhbése situations and foster a
reaction on them. When teachers prepare a leskew, Have to take into
account many different aspects including studengsility, that is, their
background. For this reason, | have focused mytbie on the world of love
relationships among students in order to preserthéon very stereotyped
situations that make them think about what theyaaif they have to face a
similar position. In addition, some notions of gendlifferences have been
introduced in order to enrich their knowledge abgerider evolution through
history. In my opinion, all these aspects can hiegm open their minds and

acquire useful values that contribute to their ettoh as human beings.

It is important to highlight that this didactic tihias been created as an
ideal plan for a hypothetical group in a hypothatsituation. It has not been
implemented in any centre or classroom, althougmesof the activities
proposed along the lesson handouts have been gspdriaof the practical
training in private English classes that | havegtauThis little experience has
encouraged me to include these exercises, expariérg, and presenting
them in a more ambitious manner since the numbstualents in a secondary
classroom provides an opportunity to work on grtagks that enrich not only

the individual autonomy but also the cooperatiznag.
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3.1. Contextualisation

The first thing that comes to my mind when | pladidactic unit is
always the kind of students | am going to teaclud&tts play a very
important role in the classroom since it is theisponse to the proposed
explanations and activities what guides a teaaméris or her teaching style.
For this reason, when | thought about this didaatit | considered different
levels where the contents | want to teach woulthdreeficial. At a first sight,
any course of secondary education could be a gandidate to be chosen,
but after considering some aspects, | decidedttigtdidactic unit could be a
perfect element in the syllabus of fourth of Conspuy Secondary Education.

This course is the last step in the compulsory atilme and students
taking it have to face two different possibilitigbey can continue studying
non-compulsory studies or they can become patefabour market. In both
cases, being aware of some gender concerns wpl theim develop their
maturity and will facilitate their adaptation taethew situation.

Furthermore, students in this course are in anbatygeen 15 and 16,
although it might be some older students that akeng this course again. At
this stage, the adolescence is almost in its ksog and students’ minds and
emotions seem to be much more stable than in prevevels of CSE. This
allows them to be more open to accept others’ pahtview and take them
into account. Of course it is not something thalthre able to do every time,
but it is a starting point that can be fosterechwiiteir participation in debates
and discussions about different issues, in thi®,cedated to gender. It is
important to bear in mind the fact that their agmlies also some specific
situations that may be new for them as, for exajrtple more or less stable
love relationships among them. It is obvious thawadays teenagers begin to
filter with love relationships earlier than years before, butensethat at this
age (between 15 — 17) they start to look for somgtmoreserious in their

relationships. For this reason, it is importanttake them conscious of some
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aspects of relationships which are totally relatath gender because this
way, they will be able to learn how to respecttipairtners and their lovers.
For all these reasons, | consider that the grougiuafents of fourth of
CSE are the most appropriate for the implementatiahis didactic unit but
this does not mean that it could be adapted to rlowvehigher levels in
Secondary Education. In fact, each level shouldttgender issues in their

syllabus in order to create a long-term teachiniis kind of values.

Paying attention now to the centre in which thidadtic unit can be
implemented, | firstly thought that it could be &pg in any kind of centre,
no matter if it is a private centre or a state nitiowever, after thinking
about it, | considered that a state centre couldthee best place for the
implementation of this didactic unit. It has nothito do with the kind of
centre itself but with the kind of students thateatl it. A state school is
normally a centre where classrooms are more hetasmys. Students from
different countries, cultures, and ethnics are ohip in the classroom and |
think that, although it firstly can be seen as #&stacle, this situation can
provide a lot of benefits for the students. In &ddi the multiculturalism
present in the classroom can be an encouragemertudents to develop
their interest for others and to learn about theltures and values.

Moreover, the centre should have at least a compaunte a beamer
with a screen or an interactive whiteboard in eglassroom in order to make
easier the use of new technologies when develogifigrent parts of the

planned lessons.
Thus, | think this didactic unit, calldgelationships, can be useful for

students of fourth of CSE in a state school becatia8t the reasons that have

been explained above.
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3.2. Concretion of the didactic unit: the rationalestep by step

After concreting the group of students that withnk on this unit and
the kind of centre that seems the most appropfoaté, now | present each

part of the rationale behind this syllabus design.

3.2.1. The documents

In our country, the government is who mainly desitlee contents of
each course from the beginning to the end of thferdnt stages of the
compulsory education. For this reason, when a tidaait is designed, one
of the points of reference is always the law doauseln this case, | have

taken into account the following:

- Organic Act 8/1985 of 3rd July Regulating the Ri¢gp Education (LOOE).
- Organic Act 2/2006 of 3rd May on Education (LOE).

More specifically, | paid attention to the Offici@lore Curricula — or
Curriculum Minimum Content — which the Central Gowveent establishes
for the whole of Spain. The RD 1.631/2006 of 29tacBmber currently
regulates the Curriculum Minimum Content (55-65% ) fCompulsory
Secondary Education in Spain (coming into operaitno2007-08 for 1st and
3rd of ESO, and in 2008-09 for 2nd and 4th). Thix IBuilds on the Organic
Act 8/1985 of 3rd of July, Regulating the RightHducation and Organic Act
2/2006 of 3rd May on Education (LOE). The aim ad thurriculum Minimum
Content, set in RD 1.631/2006 is to ensure a combasic education for all
students within the Spanish Educational systemtargliarantee the validity

of the certificates issued by the Autonomous Regjion

As regulated in the above legislation and based itpneach

Autonomous Region then draws up its own officiakicwlum. Consequently,
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this syllabus design has taken into account thieiaffcurriculum or syllabus
framework for the Autonomous Region of Valencia:cze 112/2007for
ESO, regulating the organization of the differauntjscts for Valencia.
Furthermore, it is also important to bear in minde tSchool
Educational Project and the Annual School Curriculesign for ESO. They
define the centre’s ideals and methodologies. Ia tase, however, they

haven't been taken into account since this is aalididactic unft

3.2.2. Methodology, competences and resources

Methodology
The Organic Education Act 2/2006 (LOE) states snRteamble that

the 4th year of CSE should be guidance-driven bmitards non-compulsory
studies or the labour market. It is conceived aexible organization of
common and optional subjects offering the studargseater choice based on
their expectations and interests. Taking into antouhe general
considerations expressed in the contextualisadotpmbination of different
approaches will be used.

Due to the age of students, which is around 16, thedcourse that
they are attending,"CSE, attention has to be given to all the skillenéver
possible in order to assure their previous knowdedg well as develop new
knowledge that makes possible a great improvementheir linguistic
competence. However, the general tendency is tosfen the written and
reading skills because of the conditions in whicl tlasses take place: the
number of students, the facilities of the centte, dlonetheless, oral skills
should also be developed as far as possible. Herréason, as | have
defended in the theoretical background of this papiee communicative
approach seems to be appropriate enough to prevgieod opportunity for

students to practice their oral skill applying ththeoretical knowledge in

?f this didactic unit were implemented, it would becessary to make changes and adapt it
taking into account the centre characteristics domrthose two documents.
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order to communicate and express themselves. Is wWay, students’
communicative competence is fostered and aspects as intonation and
other characteristics of the oral skill will benfgirced in each of students.
Other approaches which could also be taken intmwad are the
structural approach and the functional/situati@pgroach because with these
approaches students will be able to reinforce newctires and functions in a
better manner, and this will encourage them to thig knowledge into
practice through the different types of tasks thaty will develop in class.
The task-based approach is also a good approalseatoin mind because it
fosters the team work and consequently the col&her learning of the
students. Finally, some aspects of CLIL can be aksful for this didactic

unit since the content is considered an important @f the unit.

Nonetheless, what has been said here does not theanother
techniques or approaches may be used in the atassto provide students
with an appropriate awareness to the diversity ttety may present.
Moreover, it is important to adapt this methodoldgythose students who

may present any kind of difficulties in the proce$searning.

Activities to develop basic competences

Both intensive and extensive reading will be usedrd outside class,
with the students having to read at least 3 booke fper term) according to
their level. In this case, one of the readings loamelated to gender issues in
order to reinforce the contents that are treatedigunit.

For interactions, there will be three types: teadtedents, students-
students, and student-student (i.e. some of theitees planned include pair
and group work). For the presentation of new stmas and lexis or when a
specific structure or pronunciation causes problemmaost of the class, there

will be teacher-student interaction, then studetdsients and finally student-
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student interaction. For other activities it wile mostly student-student
interaction with the teacher monitoring the workloé students.

Controlled production will mostly involve pair-workvhile some
group work will be used especially in the productgtage of the unit, with
the teacher as the monitor of the activity or tas#ividual work will be a key
element to promote autonomous learning but thelootative learning is also
a goal that some of the tasks intend to achieveeba@r, in some occasion
the production will be less controlled in orderdiwe the opportunity to the
students to focus on the meaningful content thatiheriorm.

Some of the tasks will involve summarizing inforroaton specific
issues, formulating hypotheses, expressing pointgew/, making judgements
on certain situations and taking decisions to s@kablems. Most of these
tasks will be oral debates based on the topics dpaear in the different
activities along the lessons. The performance efse¢htasks will be an
essential element for assessment.

To sum up, the competences stated in the objectniiebe developed

as follows:

General competences

Students will be expected to use the knowledgehef world they
already have and acquire further knowledge by repeind interpreting texts
and discussing about different situations. They @ required to look for
specific information outside the class with the aoh contributing to
independent learning. Additionally, they are expddb use new technologies
inside and outside the class in order to develep ttompetence in the use of
ICTs. It is important for them to learn how to usew technologies in an

appropriate manner in order to get the maximum fitsrfeom them.
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Language Competences

+Vocabulary this will be presented in context, using visuabsplanations on

word-formation, video-listening activities, etc.lltaved up with recycling

exercises, exploitation activities and memorizatibhey will be exposed to
words and expressions in authentic written texts. Understand their
meaning, the students will have to make use ofdib&onary, deduce their
meaning from the knowledge they previously have, &tanslation will be

used when required since in this unit, it can bgoad resource to make

students aware of the influence gender has indbédjan life.

+Grammar this will be developed both inductively and detiealy.
Inductively: by reading texts and following the &mations of the teacher
and the examples he or she will provide. Dedudfivigtle teacher will remind
his or her students the past simple and the prgmsidct structures (which
are supposed to be learnt as part of the previoiis)uThen, the teacher will
explain how to combine both tenses and how to huse together in any kind
of context. The activities proposed include galmfi, multiple choice,
guestion and answer exercises involving specifiacsires and grammar-

focused fluency exercises, etc.

+Pronunciation apart from exposure to authentic spoken uttegnoew

words - especially those which the student wilkréguired to know actively -
will be presented either by the teacher or a tapke the students repeating
first in chorus, then individually. Besides, thrdutpe oral activities, students

will be corrected as far as possible in order tpriowe their pronunciation.
+Spelling this will be developed by copying words and seoés, by learning

the most common spelling rules, by memorizing wimmans, and by reading

the different texts provided along the lessons.
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+Socio-linguistic competencstudents will be exposed to authentic language

used in its appropriate social setting and theergion will be drawn to the
treatment of gender. They will have to analysedifierent topics related to

gender that the unit provides.

+Pragmatic competencethese will be developed by explicit teaching and

practice of functions; verbal exchange patterns disdourse structure, by
setting tasks that require a wider functional us@esbal exchange patterns
and by exposing the students to progressively numeplex discourse

structures and functions.

Resources

The main resources include the textbodkglish Alive 4 as well as
Oxford Exchange 4, their workbooks and additional materials thatythe
provide. Some of the materials have been obtaimeth for inspired by
various Internet resources such as:

- http://www.google.es/imghp?hl=es&tab@ikin resource for visual contents)
http://www.cucirca.com/2010/01/10/the-simpsons-eads-episode-14-lisa-vs-
malibu-stacy/rhe Simpson’s Episode — Visited 21/06/2012)

- http://len.wikipedia.org/wiki/Rosa_PaxResa Parks’ biography — Visited 21/06/2012)

- http://edu.glogster.con®logster Webpage — Visited 21/06/2012)
http://www.elllo.org(Listening resources — Visited 21/06/2012)

3.2.3. Objectives

Taking into account what the Ministry and the Auiorous Region of
Valencia state regarding the General objectivagetteer with the objectives
set in the Curriculum Design for CSE, the followinigjectives for this @year

have been established:

1. Understand general and specific information ral dexts in different

communicative situations: Along the different aittes students will find
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in the different lessons, they should be able el their comprehension

of the oral texts produced both by the teacherthadther students.

Express themselves and interact orally in ewwyydommunication
situations, with a minimum degree of efficiency,pegpriateness and
autonomy: Students will be asked to explain th@mp of view about

different topics during the lessons.

. Read and understand various kinds of texts autonsly, with the aim of
extracting general and specific information ané a®urce of pleasure and
personal enrichment. These texts have been addptdtie students’
abilities and interests: These texts can be provimethe teacher through a

blog or an educational social network.

. Write simple texts with different aims on varsotopics using appropriate
cohesive and coherent devices: Students will beired| to write different
kind of texts related to the topics that appeangilthe lessons. Sometimes
these texts will be corrected by the teacher, amdetimes, they will be

part of a group task and students should try toecbthemselves.

. Use basic phonetic, lexical, structural and fiomal components of the
foreign language in real communication contexts: I&arners will be
involved in different oral tasks such as debates$ discussions about the
topic of the unit, they will need to put their thetical knowledge into

practice.

. Develop learner's autonomy, reflect upon one/s learning process, and
transfer the knowledge and communication stratedessnt in the
acquisition of the mother tongue or in the proce$slearning other
languages to the foreign language under study:rtheence of the mother

tongue is inevitable but instead of considering #8 an obstacle it can be
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used to help students understand and use sometaggethe foreign

language.

7. Use learning strategies and all kind of resargich as dictionaries,
books, encyclopaedias, multimedia materials, etcluding information
and communication technologies to find, select, @nesent oral and
written information in an autonomous way: Studentl be required to
use everything they need in order to internaliseatwls being taught
through the unit. Besides, as it has been commdrggde, they will need
to learn how to use new technologies in orderdgndform them into useful

learning tools.

8. Appreciate the value of the foreign languageaaseans of accessing
information and as a tool to learn about diffetapics: The use of English
in the classroom to talk about different topicamieaningful contexts will

help students recognise it as a useful communicébiol.

9. Appreciate the value of the foreign language @nldnguages in general as
a means of communicating with and understandingleefvom different
origins, cultures and languages, avoiding all kintlsanguage or cultural
discrimination and stereotypes: The multiculturalispresent in a
classroom of a state school together with the n@dseprovided will

facilitate students’ comprehension of this situatio

10. Develop a receptive attitude and self-esteemards the ability to learn
and use the foreign language: If students realise they are able to

express themselves in English, this will encourthgen to keep working.

Regarding the general objectives for CSE, spedtahtion shall be
paid to fostering democratic values, respect ftienipeople's opinions, sex

equality, self-esteem, respect for other cultured Earning to learn as a
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means to life-long learning. Besides, we have ke t@to account specific

objectives regarding all the skills that are inwaahin the process of learning a

language.

It is important to highlight that there are adaiptad for those students

who may present difficulties in the learning praceBor this reason, it is

specified what is expected from the mainstream grand what is expected

from the ACI group. Although on many occasions ¢hésCl students are

grouped with others from different groups to cresataller classes in with the

attention is more personalised, it

Is possible ital fsome students in the

mainstream group that only need to be more guidad the rest.

These are the linguistic objectives students shacdplire:

VOCABULARY SKILLS

Mainstream group

ACI group

- Recognize, classify and internalize
different vocabulary items related to
people’s description.

- Use of specific formulae to express
their opinion.

- Use of verbs and expressions related t

the world of relationships.

- Recognize, classify and internalize
different vocabulary items related to
people’s description.

- Use of specific formulae to express
their opinion.

0- Use of verbs and expressions related

the world of relationships.

[0

READING SKILLS

Mainstream group

ACI group

- Read and understand texts about
relationships and gender injustices.

- Understand the structure of a text and
its content to get an overall meaning.

- Be able to answer questions related to
text.

- Read and understand texts about
relationships and gender injustices.

- Understand the structure of a text and
its content to get an overall meaning.
a Be able to answer questions related tc

a text.
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GRAMMA

R SKILLS

Mainstream group

ACI group

- Know both the past simple and pas
participle of verbs (especially irregular
ones).

- Learn how to use the past simple an
the present perfect individually.

- Learn how to use the past simple an
the present perfect together in the sar
context.

- Identify wrong constructions and be

able to correct them.

t- Recognise both the past simple an
past participle of verbs (especially
irregular ones).

d- Recognise the past simple and th
present perfect structures and use the

d individually.

1e Learn how to combine the past simple

contexts.
- Identify wrong constructions and be

able to correct them.

and the present perfect in particular

117

WRITING SKILLS

Mainstream group

ACI group

- Be able to identify the structure of a
biography.

- Write a biography using specific data.

- Apply the grammar and vocabulary
knowledge learnt along the unit.

- Reinforce the previous knowledge

acquired along the course.

| - Be able to identify the structure of a
biography.
- Write biography following a pre-
established layout.
- Apply the grammar and vocabulary
knowledge learnt along the unit.
- Reinforce the previous knowledge

acquired along the course.

LISTENIN

G SKILLS

Mainstream group

ACI group

- Listen and understand different video
about gender stereotypes.

- Recognise specific data in order tc
answer questions related to what he
been heard.

S- Listen and understand different video
about gender stereotypes.

) - Recognise specific data in order tc

1S answer questions related to what he

been heard.

U

S
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SPEAKING SKILLS

Mainstream group

ACI group

- Be able to give the personal opinior
about a gender-based topic.

- Express themselves in a logica
linguistic manner.

- Be able to take part in a role playing.

- Try to develop a proper and an accurat
pronunciation.

- Be able to use the past simple an

present perfect whenever possible.

1- Be able to give the personal opinior
about a gender-based topic.
| - Try to express themselves in a logice
linguistic manner.
- Be able to take part in a role playing.
e Try to develop a proper and an
accurate pronunciation.

d Try to use the past simple and prese

perfect whenever possible.

CULTURE SKILLS

Mainstream group

ACI group

- Learn about different aspects related t
social gender concerns and gende
stereotypes in relationships.

- Develop respect and interest for th
different cultures appearing in the unit.

- Be able to recognise stereotypes an

propose solutions to defeat them.

o- Learn about different aspects relate

or to social gender concerns and gend
stereotypes in relationships.

e- Develop respect and interest for th
different cultures appearing in the unit

d Be able to recognise stereotypes ar

propose solutions to defeat them.

PERSONAL AND

SOCIAL SKILLS

Mainstream group

ACI group
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3.2.4. Contents and assessment

As | have argued along the theoretical backgroumd the previous
points of this planning, theemantic content plays a very important role in
this didactic unit. The different language skillglwe developed through the
different lessons by the participation of the shiden the various activities
and tasks that the materials provide. Thus, leamdt develop all the skills
(reading, listening, speaking and writing) that ytheeed in order to

communicate and express their opinion about thie toghe unit.

On the one hand, the linguistic contents deal whith learning of
vocabulary and the reading comprehension of textaitarelationships, with
the domain of the past simple and present perfieattares and their use,
with the correct writing of biographies, and withetunderstanding of oral
texts about the topic of the unit. Additionallyo#ie linguistic contents also
pay attention to students’ oral expression sin@&ettare a lot of speaking
activities that encourage learners to express tales in the foreign

language with the most accurate pronunciation ptessi

On the other hand, it is important to highlight dender content that
is provided as the main topic of this unit. As Iveapointed out in the
objectives section, special attention shall be paitbster sex-equality in the
classroom. But | want to go further and try to st to the learners strong
gender values which make them conscious of the iitapce of gender
equality everywhere. Therefore, with the descriptid people’s personalities,
| try to make students think about generalisatides “boys are all flirts” or
“girls are all romantic”. It is important to breakth this kind of stereotypes
proposing debates in which students talk abouethspects. Furthermore, the

different cultures are also analysed in gender gahmough the text of one of

*When | saysemantic content, | mean the gender content that is tresitmth the unit.
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the activities in the grammar section. Again, stugeshould discuss about
this situation in the world, comparing cultures ateveloping a critical
thinking about everything. Thanks to the writingtsen, which tries to show
them how to write a biography, some historical oi$i about important
women in the past are introduced to the studeitigs,Tthey can discuss about
the position women had in the past and how th&ilatbn has evolved until
our days. It is a good manner of linking the knalgle they may have from
their environment and other subjects with the nencepts that they may
acquire through this kind of activity.

With the culture section, the treatment of gendredtypes is
stronger, since students are presented very sygpesbtsituations and they
should try to give solutions in order to changes thcial problem. With this
lesson, at | will explain afterwards, | try to festheir social consciousness.

Finally, the presentation they must expose in alessgGlogster is a
clear intention of involving them in the fight agat one of the worst social

problems that we have in our country: the gendelence.

This kind of content allows students to acquire sotompetences
related to the communication, the use of new teldgies and the social and
civic consciousness of the gender concerns. Besidéh the kind of
activities provided, students will develop varialslities in order to be able

to work individually, in pairs or in groups.

The assessment of both linguistic assthantic content consists of a
constant supervision with feedback on studentsfoperance of required
tasks, the written test at the end of the unit #redoral presentation. Thus,
assessment has been considered as an ongoing probesvalue for each
part in this unit has been divided as follows:

= Value of the test: 50% = Homework and attitude: 20%

= QOral presentation: 15% = Participation: 15%
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All these aspects are relevant when learning Emgighe classroom
environment. Since the exam is the overall revismnwhat has been dealt
with in the unit, it is the 50% of the final gradBonetheless, the oral
performance has a very important role along thisiqudar unit and for this
reason, both th€logster presentation and the participation during thedess
are equally important since both linguistic struetuand meaningful content

are taken into accoufht

Moreover, because of the topic of this unit, | kithe most
appropriate time to implement it could be Novemb&s. the 28 of this
month the International Day for the Elimination\dblence against Women
is celebrated, all the information on the media barvery enriching for the

students.

Finally 1 would like to highlight the teacher’s ein this unit. He or
she has to play different roles depending on theson and the task. Thus,
the teacher can be a facilitator, handing in maltemeeded to develop the
activities presented; guider, providing studentthwihe necessary resources
and structures in order to fulfill what the competes require; helper: solving
students’ doubts and problems; instructor: presgntiew lexis, structures,
functions and tasks; and monitor, controlling stide performance.
However, | would like to point out that the mairtention in this unit is to
shift the central role in the classroom from thecteer to the students in order

to make them more participative along the unit.

The materials needed are those prepared in thenléssdouts plus all

the videos and listening tracks extracted fromitierne?.

“This can also be a beneficial aspect for thoseestisdwith special needs since the
assessment is not only focused on the linguispees
> All the links are listed in point 3.2.Rethodology, competences, and resources.
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3. 3. A guide for the lessons

In this section | explain the plan for each ondhaf five lessons that
compound this didactic unit. | intend to preserg best manner of teaching
them, giving my reasons and intentions for eachviact Each lesson lasts
around 45 minutes since the first 5 minutes ofdlass time will be devoted
to talk with students about their quotidian life il@hthey prepare their

materials and get ready.

3.3.1. First lesson

Warming up for the lessof® 15)

The teacher introduces the new unit and explaimgtws going to be

treated along the lessons. The objective of tlasde is to define the starting
point as well as introduce new lexicon to the leesnlt is important to say
that not all the terms are new, so | think thia good opportunity for students
to put in common their previous knowledge with tiev one. Besides, the
teacher can help them to understand each concegibyg visuals or simply
relating those adjectives to famous people or faamzharacters that may be
familiar to the learners. Thus, an example for ekgeerson can be the main
characters ifmhe Big Bang Theory and Captain Sparrow froifhe Pirates of
the Caribbean can be a good example for an eccentric person.

After clarifying all the terms in exercise oneigtltan be done by the
whole group together, even as a little competiaamong them), students will
have a few minutes for doing exercise two. It wik corrected when

everybody has finished.

Expansion: readin¢® 15’)

Exercise three is a good opportunity for studdontsmprove their
pronunciation as well as their abilities looking Bpecific data. The teacher
should ask some students to read the different taldud. Pronunciation
should be corrected as far as possible but thenéeanust be careful with
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this: excessive correction can increase studentsety making them feel bad
while reading. In order to avoid this situationca@cy on pronunciation
should also be praised in order to improve studeotdidence.
After the reading time, students will spend someutas looking for
describing words in the texts. This exercise calp figem expanding their

lexicon and recognising descriptive structures.

Consolidation: speakin@® 15’)

The last part of this lesson tries to encouragdesits’ communication
skills, in this case through a speaking. Learnkaikl be grouped in pairs (or
groups of three if there is an odd number of sttgjeand talk about their
ideal partner. This activity is a good occasiondtrdents to use all the new
lexicon that they have been working on the previexercises in combination
with all the knowledge that they may have. The heacshould walk around
the classroom, listening to the different conveosst and assisting students
when they need help.

Additionally, this activity can also lead to a mdebate about
generalisations related to boys and girls. Thisld/tne a perfect warming up

for the following lessons.

3.3.2. Second lessén

Warming up for the lessof® 15)

As the first stage of this lesson, students wil ah irregular verbs

exam. Although this kind of exam is merely for meisiog, it seems
necessary for students since if they do not reWisarregular forms, they are
very likely to forget them. The exam will be cornet just after doing it. It

can be a collaborative work, making students coeach other’'s exam.

® This lesson is planned for 90 minutes (two clgssi®e the grammar point requires a little
more attention by the teacher in order to ensuvelesits’ acquisition of structures and
functions.
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Revision of the past simple tenge 15’)

The teacher has to remind the learners how totecrpast simple
structures and how to use them in past contexisfipg out the importance
of time expressions and other words that mightiine tndicators. Students
are expected to already know this information lstthis unit will deal with
the combination of two verbal tenses, it is importédo ensure previous
knowledge and put it into practice. After the exyaons, students will take
some minutes in order to do exercise three indaliguWhen they finish it,
the whole class will correct it. This is a veryustiural exercise but it is
combined with semantic content since students kaveatch each sentence
with the picture that describes the content. Thi8 enrich their lexical
knowledge at the same time they are ensuring grdicethatructures and

functions.

Revision of the present perfect terjg€e15’)

The mechanic of the previous stage will be repeatethis part but
now dealing with the present perfect tense. limpartant to remember that
this is only a review. Students are expected towkrthis grammatical
information but, as it has been said before, trat bbjective is ensuring the
previous knowledge about these tenses.

Again, after the teacher explanation, studentsspiéind some minutes
doing exercise 4. In this activity, they also hatee choose the most
appropriate time expression. This practice willphislem with the function of
these words in the context.

I would like to note that the grammar explanatian be done with the
help of students. They could be asked to explaamgptes on the blackboard
or to write examples themselves. Thus, collaboedarning will be fostered

and the participation of students will be encoudage
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Combining tenses and consolidatigh 30’)

Now, it is time for the teacher to explain how tbgiast simple and
present perfect are used together in a text. Témstd be carefully explained
in order to make it as clear as possible for sttglefxercises five, six and
seven are proposed in order to practice the cortibmaf both tenses through
different contents and using different techniquegially, they have been
thought to be done individually, but if student®wha good attitude they can
be allowed to do them in pairs, fostering this veagooperative work and
giving them a more autonomous role in the lessdatelopment. These three
exercises will be corrected after finishing themgking clarifications when

required.

Fostering communicatiofi® 15
The last activity of this lesson has more to dahwhe semantic

content present in exercise seven. The purposéisfgroup task is make
students talk about a gender problem in the Indidture: the subordination
of women to the men’s figure. With this activityjyidents are expected to give
their opinion about this fact and provide solutidosPriya’s problem. The
teacher should assist those students that may helkd and assess the
performance of the different groups. Although aet&irpronunciation and
adequate grammar are required, in this case, dubé€'s attention should be

focused more on the message than on the form.

3.3.3. Third lesson

Warming up for the lessai® 10)

This part of the unit will treat two skills: read and writing. The first

thing the teacher has to do is to explain to theestts that this point is a bit
different from the previous lessons. In this cdbke, topic of relationships is
not treated directly. In fact it is focused onlythre biographies of important
women through history. However, the intention oistkection is to make
students aware of the fact that many times thdioakhips that women had in

the past eclipsed them and for this reason theg wet taken into account in
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history books. Thus, with this lesson, | intenddstots to learn about
important women that made history by themselvesnatier who they were

married with.

Reading comprehensidf® 20’)

With the first exercise, students are requiredrédad the text and
answer the questions. They can do it individualhd &hen correct the
guestions together. Before the correction, theneawill ask some students
to read the text. As in previous readings, the pnarations should be
corrected and loaded in order to benefit studersgsfaa as possible.
Additionally, the teacher can ask some questiortkécstudents about the text
to be sure that they have understood it succegsf@bmments on some
particular words can be made if students do naitpmit any lexical doubts.
Furthermore, it can be interesting talking aboutsd&oParks and her
symbolism in the history of USA and the civil rightThis will provide

students with historical knowledge about an Engdigbaking country.

Writing a biography(® 15’)
Using as example the text that they have read,t¢beher has to

explain to the students the main structure a bpgrashould follow. He or
she has to explain what kind of information shdodédincluded in each stage
of the diagram in order to help learners to clgssife paragraphs of the
previous text. It is important to clarify that nevery biography follows the
same structure because it depends on the pergen®b, and facts, but with
the kind of biography that is presented, studeat®ho follow the established
structure. As the objective of this part is to teatudents how to write a
biography, | have preparedpae-writing exercise that will help them to look
for specific information and organise it. Their hemork will be exercise
four, which consists of writing the biography of iamportant woman through

history. They should hand in the writing in two ddiyme.
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3.3.4. Fourth lesson

Warming up for the lessof® 5’)
The teacher has to explain to the students tlegt éine going to deal

with gender stereotypes in this point of the ufilhe main objective of this
lesson is to make students aware of the stereotipss surround them
everywhere. The lesson provides materials thatreadly familiar to the
students in order to catch their attention and gkevtheir reaction on the

topic.

Stereotypes iiThe Smpsons (& 25’)

For the purpose of this lesson, students will seeepisode 514 from
The Smpsons, called Lisa vs. Malibu Sacy, in which Lisa tries to fight
against the gender stereotypes her new doll psBhe does a lot of efforts
in order to stop the spreading of these stereofyqad with the help of the
Stacy Malibu's creator, she designs a new doll thigathers the
characteristics of some of the most important woroérhistory. As the
episode deals also with other issues, those onédevavoided, taking into
account only the moments related to the topic. rAtthe visualisation of the

episode, the teacher can ask students about it.

| am totally aware of the fact that the level oé tBnglish spoken by
the characters of The Simpsons is too high foresitelin fourth of CSE.
However, it is easy to guess that the vast majaitghem will know the
episode. For this reason, and with the help of shétitles and some
clarifications from the teacher, | think that timsterial can be useful for the

class and the unit objectives.

Analysing stereotype® 15)
With this task, students should put in practiceainhey have already

learnt about stereotypes. This is a communicatigk tn which their opinion
is taken into account. The teacher should pay t@temoth to the form and

the message and help students when they need it.
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3.3.5. Fifth lesson

Warming up for the lessof® 5’)

In this lesson, the teacher should introduce tpéct ending with a

relationship. The objective is making students awair the difficulties this
situation can provoke and the problems that sonestiappear when one part
of a couple is not respectful with the other p&tudents can be asked about

this topic before starting the exercises exposetdarnandout.

Listening comprehensioft® 15’)

This activity consists of a multiple choice quiboat a listening.
Students should pay attention to what the partitgpaay and choose the
correct answer. The teacher should clarify sonth@expressions that appear
in the quiz before the listening starts in ordergiade students with the

comprehension of the data.

Being aware of reality® 15’)

In exercise two, students will be grouped in 34qgpeople and they
should discuss about the provided terms. The imendf this exercise is
making them conscious of the social problems tleaivd from the lack of
respect within a relationship. The teacher can gustudents with the
concretion of the terms and can assist them litigals/ when they need it.

Getting involved(® 107)

The last task of this unit consists of an oralsprgation about the

gender violence. Students have to create in grofighree a poster using
Glogster. In this poster they should reflect their conceaisut gender
violence and their purposes to finish with it. Tlisl presentation will we
assessed as if it was an oral exam, so the teaamehelp them with the
preparation of the speech but they won't be coeceduring the performance,

which will take place in front of the class.
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With this task, | intend to foster the student&chnological
competences, their communicative competence and ah#ities in looking

and organising information both through words arstials.

3. 4. Personal expectations and results

This didactic unit has been planned trying to fosfeeaking activities
in the classroom in order to stimulate students/ettgpment of their oral
skills and their communicative competence. | am rawaf the fact that
speaking exercises have a truly little space inBhglish lessons nowadays.
Because of that, | have tried to create an idekldic unit that combines both
written and oral expression in order to help stisiém speak in a more or less
controlled environment. At this level is where fihgortance of the content
takes relevance, since if students work on anestarg topic, they are more
likely to take part in the class spontaneouslytt@mmnore, the fact of being in
fourth of CSE is also an encouragement to work hadifinish this last stage

successfully.

| have no experience teachiggneral English to a group of students
of fourth of CSE but | taught some classes durirygpmacticum to a group of
Practical English of fourth of CSE. Although | dititeach the kind of content
presented in the didactic unit | have created, sge®der concerns were
treated in class once since they appeared in otieeaframa activities that we
were doing. It was really interesting to see howytldiscussed about the
topic’, giving arguments and defending their opinion. tThstuation
encouraged me to create a whole unit dealing withpee that was interesting

for the learners, which fosters their communicatitentions. Furthermore, |

’A girl was castigated by her parents because shertea a boy being alone at home. The
boy, however, was only castigated by his parentalee he had not obeyed his parents’
rules. This was not the main topic of the play, ibaaught students’ attention.
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have also taken into account my experience withapeilessons. This kind of
lessons is quite different from the ones given olassroom with a big group
of students, but | have learnt a lot treating imlnally with learners. With
some of them, who are part of a fourth of a CSRigyd treated gender issues
through oral and visual activities that | normagbigepare when the Women’s
Day or the Day for the Elimination of Violence agsti Women are
celebrated. | like to contextualise my lessonsngknto account daily facts
and important dates that can contribute to enrich students’ general
knowledge through the use of English. One of theviies that provoked a
reaction on my students was the one on the gramawion about an Indian
girl whose father had arranged a marriage for Mgrstudents didn’t believe
that this could be possible and were totally adainsThe discussion about
stereotypes imhe Smpsons episode was also interesting when | proposed it
during the lessons. As | teach them individualhgyt only interact with me,
but they actually try to make sense to the mestageare trying to transmit.
And the same happened when | proposed them to smatfferent
advertisements where gender stereotypes were ekpbey argued why they
thought those images were a wrong social examplettzgy showed interest

about why these advertisements where published.

Thus, for these and for the reasons explained girdloie didactic unit
| expect good results if the implementation of i@t took place. It is
important to foster among our students their @itithinking and their
capacity of problem solving. And it is also impamttao make them aware of
their capacity of expressing themselves in a feréggguage. | know that not
all the students would be interested in this topid, | truly think that the vast

majority of them would feel attracted to the genaleatment at class.
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4. Conclusion

Through this project, | have tried to show a pdssitmanner of
implementing the treatment of gender concerns @octintent of the English
lessons in the Compulsory Secondary Education.ve hexplained which
approaches | consider the most appropriate to ibeanind when deciding a
good methodology. Thus a combination among the Conicative
Approach, the Structural and Functional Approacteey] the Task-based
approach with the influence of the CLIL Approacls lieen pointed out as the
most suitable methodology for the purpose of tlaisgp.

Then, | have talked about the gender content tHave taken into
account for the creation of the ideal didactic umit this section, | have
defined what gender is and how to separate it flmensexual characteristics
of human beings. Moreover, | have also pointed smme of the gender
stereotypes that influence teenagers’ lives.

After that, | have proposed some technologicalgdbat can be used
inside and outside the classroom in order to catcldents’ attention and
develop their technological competences. This gedias a lot of references
that should be taken into account for possible fieations in the didactic
unit depending of the group of students and thditias that the centre
provides.

Finally, |1 have presented my proposal of a didaatit based on the
theoretical background and my little experiencechgaart of this didactic unit
has been explained, offering clarifications of hmmvimplement the lessons

and how to assess the students’ work.

Elaborating this paper, | have discovered that thEc can be very
beneficial to Secondary Education since it helpmmhto think about the
reality that surrounds them, making them awaréhefrhedia’s manipulation.

Additionally, they can develop interest in otheltgres at the same time they
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are enriching their values. For this reason, | khihat the gender-based
approach should be part of the syllabus of othdijests in the CSE
curriculum, since this way, the teaching and leagnof this kind of values

will be ensured through the daily work.

For further research, | recommend expanding the arfe gender
content as well as the analysis of the results afiplementing the proposed
didactic unit. This will provide excellent data thaill help teachers and
centres with the creation of syllabuses that areenmocontact with the reality
of students. In the case of English Language Sthbijeis is very important
since it is a good manner of making English a dssfmmunication tool for
students. If they are aware of that fact, they pittbably be more interested
on the subject and consequently, they will get miovelved in the tasks and

the lessons’ development.

I would like to say that all that has been expokede is just my
proposal, and it is totally open to changes angiatians according to the
situation. | firmly believe that in the educatiorska, nothing has to be fixed
or inflexible. The process of teaching and learrdegls with a lot of factors
that make it an unpredictable process. For thisamait needs to be
constantly revised and adapted. Because of thatthink that the
implementation of this didactic unit should follawy directions, but it does
not mean that changes could not be made if it ele@. The priority in a
teacher's job should always be the learners’ sscamger any kind of
technical method since that is what makes a teaaheeal teacher: the

capacity of teaching something and discover thatdhrners have learnt it.
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<http://ec.europa.eu/languages/language-teachinigicband-language-
integrated-learning_en.htm> (visited on 21/06/2012)
<http://cnx.org/content/m32202/latest/> (visited21106/2012)
<http://www.gender.org.uk/about/00_defin.htm> (iesi on 21/06/2012)
<http://edu.glogster.com/?expired=1> (visited o/f0B12012)
<http://www.aber.ac.uk/~mflwww/seclangacqg/langté&abtmlI> (visited on
21/06/2012)
<http://www.cal.org/resources/digest/gallow01.htrfisited on 21/06/2012)
<http://www.gretaassociation.org/web/guest/herfwsited on 21/06/2012)
<http://www.lara25.com/%visited on 21/06/2012)
<http://jjdeharo.blogspot.com.es(¥isited on 21/06/2012)
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FIRST LESSON: VOCABULARY

1 Match each of the following words with their meanings and
then classify them in the table below.

Bully loner romantic eccentric  hypocrite  joker
Big-head liar genius geek bore flirt

» : A person who doesn’t
like to be with other people.

» : A person who doesn’t
tell the truth.

» : A person who doesn’t

do interesting things.

» : A person who tries to
have a relationship with another
person.

» : A person who loves
everything about love.

> : A person who says
they have particular moral beliefs but
behaves in way which shows these are
not sincere.

» : A person who annoys
other people.

» : A person who is
strange or unusual, sometimes in a
humorous way.

»____: A person who thinks
that he or she is more important or
cleverer he or she really is.

» : A person who is
boring and not fashionable.

» : A person who natural
ability or skill, especially in a particular
area.

» : A person who is
always joking.

2 Complete the following sentences using words in the box.

a. My brother can be a
than me.
b. My cousin is a

c. Lisaisa

e. My sister is a

boyfriend.
f. I can’t stand

sometimes. He always thinks he is better
! She knows everything!
because she doesn’t want to do funny things.

. She always does romantic things for her

people. Honesty is a really important quality.
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3 Read the following texts and look for other words that can be
used to describe people.

Toby says...

My ex, Marilyn, is really nice and I
still think about her a lot. I'd love to see her
again. She was quite tall and she had dark
eyes, so she looked really sophisticated when
she wore make-up. She was sort of eccentric
because she liked wearing weird clothes. She
was a bit of a loner and she often stayed in
her room, but I liked being with her. We
didn’t talk much, but we liked listening to
music and watching films together. I can’t
believe it’s finished now. It's so strange.
Maybe she thought I was a bore. I don’t
know.

.

I'm not looking for a boyfriend now, but you
never know. It would be nice to meet someone
with a sense of humour. He doesn’t have to be a
genius, but I like having a decent conversation
sometimes. My ex was such a big-head, and I
don’t know why because he wasn’t exactly
brilliant. He just thought that he was. He was
also a bit of a bully - he liked being the boss and
making all the decisions. I must say though, he
was a very good-looking guy, and when I see
him with his girlfriend, I feel a bit jealous.

Terry says...

I haven’t got a girlfriend and I would hate to be in a long-
term relationship now. I'm too young. I've got mates who
are girls and some of them say that I'm a flirt. In fact, I'm
quite shy, especially with strangers. I like hanging out with
different friends and playing sport. One day I'd like to find
someone who is honest and a good friend. I can’t stand
hypocrites — people who are two-faced really annoy me.

#® Speaking Time!

4 Work in pairs and discuss which characteristics will have your
ideal partner.
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SECOND LESSON: GRAMMAR

1 Complete the table.

Infinitive Past Simple ‘ Past Participle Spanish
Hhink
found
gone
herir
fight
spent

2 Match examples 1 - 4 with the rules a and b.

1. I argued with my boyfriend last week. A The past SImpl_e .deS.CI‘lbeS actions
) that start and finish in the past
2. He has_changed in the last month. :
. The present perfect describes
3. T have dated him for 7 moniths B | actions that start in the past. These
4- I met him last year. actions are often unfinished.

2 Complete the sentences with the verbs in brackets. Use the
past simple. Then match each sentence with images a - f.

1. A friend (introduce) Olivia to Tom at a party.

2. Olivia (get) on very well with Tom. The next day she texted
him and (ask) him out.

3. They (go) out together for three months, but Tom
discovered that Olivia (be) cheating on him.

4. Tom (have) an argument with Olivia and they

(split up)

5. In the summer, Tom (meet) Angela when she was on
holiday. He (fall) in love with her.

6. Angela (finish) with her boy friend and went out with

Tom. They lived happily ever after.
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Complete Sue’s e-mail. Use the present perfect of the verbs
and circle for or since.

Dear Lucy,

How are you? I haven’t heard from you for / since months.
I'm writing to give you my new address. I (1)
(be) here for / since two weeks.

I(©2) (find) a great job with a computer company. It’s difficult
work, but I (3) (learn) a lot for / since last Tuesday when I started
there. And the really good news is that I (4) (meet) a fantastic boy
at work. We (5) (see) each other every day for / since a week. I (6)

(not like) anyone this much for / since years. In fact, Lucy, it’s
definitely love!! But there’s the bad news - I think there’s a problem. On Friday, I told
him I love him, and he (7) (not kiss) me for / since then. Do you
think that telling him about my feelings was the wrong thing to do?

Phone me, please! I really need your advice about Andy, and we (8)
(not speak) for / since your birthday party. Ring me soon, please!!

Lots of love,
Sue

Write Martin and Val’s stories. Use the present perfect or the
past simple.

Martin’s story Val's story

Last Saturday Last Saturday

I met Paula. My lfe changed.

1.1/ dance / with her 6.1/ have an argument / with Martin
2 I/ have / great tlme ............................ 7 I/go Out / Wlth Harry ........................
Since then Since then

3.1/ see / Paula every day. 3.1/ stop / seeing Martin.
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Correct the mistakes in the following sentences.

a. ‘How long have you dated him?’ ‘Since two years’. X

b. Who did taken that photo? X

c. We have seen each other five weeks ago. X

d. Where dids Helen met her husband? X

e. I has fallen in love with Marcus. X

f. She splited up with her boyfriend yesterday night. X

Choose the correct answer.

My family (1) came / has come
to Britain from India in the 1970s.
My father is very traditional. He
believes in arranged marriages
~and he (2) found / has found a
| future partner for me when | was
'/ have been eight years old. His
name is Ravi.

Now I'm sixteen and last January | (3) met /
have met Ravi for the first time. We (4) met /
have met twice in the last six months, but we (5)
weren’t / haven’t been alone yet.

It is a very difficult situation. I've already got a
boyfriend, but my father doesn’t know. We (6)
met / have met on my last birthday and we’re in
love. | don’t know what to do! | (7) didn’t tell /
haven’t told my father yet.

Please help, what can | do?

Priga

#2 Speaking Time! J

In groups of three or four,
talk about Priya’s situation.
What should she do? Do you
think it is fair for her? How
would you feel in this
situation?

In my opinion
I think that..
She should..

I believe. that..
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THIRD LESSON: READING AND WRITING

1 Read the following text and answer the questions below.

ROSA PARKS

Rosa Louis McCauley Parks was born in Tuskegee,
Alabama, on February 4”‘, in 1913. Her family was very
poor and when she was a child, her parents got divorced
so she went with her mother to her grandparent’s farm.

She attended to rural schools until the age of eleven and then she started at
the Industrial School for Girls in Montgomery, where she took academic and
vocational courses. However, she had to drop her studies because she had to take
care of her family.

Rosa Parks became famous when she refused to obey bus driver James F.
Blake's order that she give up her seat to make room for a white passenger in
December 1955. At that time, black people weren’t slaves anymore, but they
weren’t treated equally.

Parks' act of defiance and the Montgomery Bus Boycott became important
symbols of the modern Civil Rights Movement. She became an international icon
of resistance to racial segregation. She organized and collaborated with civil rights
leaders, including Edgar Nixon and Martin Luther King, Jr.

Parks received national recognition, including 1979 Spingarn Medal, the
Presidential Medal of Freedom, the Congressional Gold Medal, and a posthumous
statue in the United States Capitol's National Statuary Hall.

Upon her death in 2005, she was the first woman and second non-U.S.
government official granted the posthumous honour of lying in honour at the
Capitol Rotunda.

R R RN/, ——/—=

a. When was Rosa Parks born?
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2 Look at the diagram below and match the paragraphs of the
Rosa Park’s biography with the correct stage.

paragrophs..
paragraphs..
parographs..
| ‘ paragraphs..

sl | paragroph..

3 Choose a woman with an important role in history. Find
information about her life and make notes.

NaMe: ...

Education: ........ccoocvveviiiiniiiiiecee e
Important facts: ..........ccccoccceveviereceeennee,

= Writing Time! I

4 Write the biography of the woman you chose in exercise 2.
Don’t forget to organise the information in correct paragraphs.

% Hint: editing checklist!

.. Wil the reader want to know more?

a. Is the information in the correct order?

3. Is the information necessary?

4. Is the information repeated

5. Is the grammar, speliing and punctuation correct?
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FOURTH LESSON: CULTURE, GENDER AND STEREOTYPES

1 After watching the episode, answer the following questions.

a. What is wrong with Malibu Stacy doll?

®: Discussing Time!

2 In groups of 3 or 4, choose one of the adverts below. List the

stereotypes you can find on in and try to guess why they appear.

Then, propose the same advert free of stereotypes.

The Chef
does everything

but cook
~that's what
wives are for!

Syimsuits
1o Flatter
Every Figure 4

NO-EXERCISE DIET
What Hoppens
When You

—-y i 4 e
In 3 siiny my vitea
ﬁn woad G|

Quitthe Gym
ISSUE THE POWER

OF AN HOUR

> Hor n

] GISELE & LeBRONL + -

=+ the World's Top Modgls 4

amn, <o ondStarAthlefes &= ~—
GETS
¥ou
HERE

MAE s a unigque all-over bodyspray that comhbines a
seductive fragrance with effective deodarant protection to
keep wou smelling greatall day orall night. Spray it all over

including your chest, neck, underarms - all the hot spots.
Al

AND

SFRAY
HERE

HERE

]*e Mini Atifomatic Forsimple
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FIFTH LESSON: LISTENING AND SPEAKING

1 Listen to the conversation between Crystal and George. Then,
choose the correct answer for each question.

1) She says that Joes is...

a. open-minded

b. close-minded 4) George says
c. narrow-minded something that
was...

2) George thinks sendi -mailis...
) George thinks sending an e-mail is a. uncalled for

a. convenient b. inappropriate for a cafe
b. cold c. sweet and touching

c. acceptable
5) Crystal will tell Joe that ...

3)G thinks they should t...
) George thinks they should mee a. there are many fish in the sea

a. in public b. they are not meant to be
b. in private c. hit the road and never come back
c. at school

®: Discussing Time!

2 Sometimes relationships are very difficult and involve serious
problems. In groups of 3 or 4 discuss the following terms.

GENDER VIOLENCE - MISTREATMENT - PSYCHOLOGICAL ABUSE

Creative Time!

TASK: ORAL PRESENTATION

In groups of three, prepare an oral presentation
against gender violence. Try to explain why it
happens and give some proposals for solving it. As
a visual support, you have to create an interactive

poster using Goglster. Each presentation should BQMEsnt VlﬁIENIE

last no more than 5 - 8 minutes. -

1
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FIRST LESSON: VOCABULARY

1 Match each of the following words with their meanings and
then classify them in the table below.

Bully loner romantic eccentric  hypocrite  joker
Big-head liar genius geek bore flirt

»L R: A person who doesn’t like to
be with other people.

»  AR: A person who doesn't tell the
truth.

»B E: A person who doesn’t do
interesting things.

» FL : A person who tries to have a
relationship with another person.

» NT : A person who loves
everything about love.

» Y O
have particular moral beliefs but

E: A person who says they

behaves in way which shows these are
not sincere.

»B Y: A person who annoys other
people.

» C T
strange or unusual, sometimes in a

C: A person who is

humorous way.

» -H : A person who thinks
that he or she is more important or
cleverer he or she really is.

» K: A person who is boring and
not fashionable.

» G US: A person who natural ability
or skill, especially in a particular area.

» K R: A person who is always
joking.

2 Complete the following sentences using words in the box.

romantic hypocrite  joker big-head genius bore

a. My brother can be a

than me.
b. My cousin is a

c. Lisaisa

e. My sister is a

boyfriend.
f. I can’t stand

sometimes. He always thinks he is better
! She knows everything!
because she doesn’t want to do funny things.

. She always does romantic things for her

people. Honesty is a really important quality.
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3 Read the following texts and look for other words that can be
used to describe people.

Toby says...

My ex, Marilyn, is really nice and I
still think about her a lot. I'd love to see her
again. She was quite tall and she had dark
eyes, so she looked really sophisticated when
she wore make-up. She was sort of eccentric
because she liked wearing weird clothes. She
was a bit of a loner and she often stayed in
her room, but I liked being with her. We
didn’t talk much, but we liked listening to
music and watching films together. I can’t
believe it’s finished now. It's so strange.
Maybe she thought I was a bore. I don’t
know.

.

I'm not looking for a boyfriend now, but you
never know. It would be nice to meet someone
with a sense of humour. He doesn’t have to be a
genius, but I like having a decent conversation
sometimes. My ex was such a big-head, and I
don’t know why because he wasn’t exactly
brilliant. He just thought that he was. He was
also a bit of a bully - he liked being the boss and
making all the decisions. I must say though, he
was a very good-looking guy, and when I see
him with his girlfriend, I feel a bit jealous.

Terry says...

I haven’t got a girlfriend and I would hate to be in a long-
term relationship now. I'm too young. I've got mates who
are girls and some of them say that I'm a flirt. In fact, I'm
quite shy, especially with strangers. I like hanging out with
different friends and playing sport. One day I'd like to find
someone who is honest and a good friend. I can’t stand
hypocrites — people who are two-faced really annoy me.

#® Speaking Time!

4 Work in pairs and discuss which characteristics will have your
ideal partner.
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SECOND LESSON: GRAMMAR

1 Complete the table.

Infinitive ‘ Past Simple ‘ Past Participle ‘ Spanish ‘
think pensar
find found
went ir
herir
fight fought
spent gastar

2 Match examples 1 - 4 with the rules a and b.

The past simple describes actions that
1. I argued with my boyfriend last week. A start and finish in the past.
Inf + -ed / 2" column

3. I have dated him for 7 months. The present perfect describes actions
""""""""" that start in the past. These actions are

....... often unfinished.
Have / has + part. (inf + -ed/ 3 column)

2 Complete the sentences with the verbs in brackets. Use the
past simple. Then match each sentence with images a - f.

1. A friend (introduce) Olivia to Tom at a party.

2. Olivia (get) on very well with Tom. The next day she texted
him and (ask) him out.

3. They (go) out together for three months, but Tom
discovered that Olivia (be) cheating on him.

4. Tom (have) an argument with Olivia and they

(split up)

5. In the summer, Tom (meet) Angela when she was on
holiday. He (fall) in love with her.

6. Angela (finish) with her boy friend and went out with

Tom. They lived happily ever after.
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Complete Sue’s e-mail. Use the present perfect of the verbs
and circle for or since.

Dear Lucy,

How are you? I haven’t heard from you for / since months.
I'm writing to give you my new address. I (1)
(be) here for / since two weeks.

I(©2) (find) a great job with a computer company. It’s difficult
work, but I (3) (learn) a lot for / since last Tuesday when I started
there. And the really good news is that I (4) (meet) a fantastic boy
at work. We (5) (see) each other every day for / since a week. I (6)

(not like) anyone this much for / since years. In fact, Lucy, it’s
definitely love!! But there’s the bad news - I think there’s a problem. On Friday, I told
him I love him, and he (7) (not kiss) me for / since then. Do you
think that telling him about my feelings was the wrong thing to do?

Phone me, please! I really need your advice about Andy, and we (8)
(not speak) for / since your birthday party. Ring me soon, please!!

Lots of love,
Sue

Write Martin and Val’s stories. Use the present perfect or the
past simple.

Martin’s story Val's story

Last Saturday Last Saturday

I met Paula. My lfe changed.

1.1/ dance / with her 6.1/ have an argument / with Martin
2 I/ have / great tlme ............................ 7 I/go Out / Wlth Harry ........................
Since then Since then

3.1/ see / Paula every day. 3.1/ stop / seeing Martin.
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Correct the mistakes in the following sentences.

a. ‘How long have you dated him?’ ‘Since two years’. X

b. Who did taken that photo? X

c. We have seen each other five weeks ago. X

d. Where dids Helen met her husband? X

e. I has fallen in love with Marcus. X

f. She splited up with her boyfriend yesterday night. X

Choose the correct answer.

My family (1) came / has come
to Britain from India in the 1970s.
My father is very traditional. He
believes in arranged marriages
~and he (2) found / has found a
| future partner for me when | was
'/ have been eight years old. His
name is Ravi.

Now I'm sixteen and last January | (3) met /
have met Ravi for the first time. We (4) met /
have met twice in the last six months, but we (5)
weren’t / haven’t been alone yet.

It is a very difficult situation. I've already got a
boyfriend, but my father doesn’t know. We (6)
met / have met on my last birthday and we’re in
love. | don’t know what to do! | (7) didn’t tell /
haven’t told my father yet.

Please help, what can | do?

Priga

[ Speaking Time! J

In groups of three or four,
talk about Priya’s situation.
What should she do? Do you
think it is fair for her? How
would you feel in this
situation?

In my opinion
I think that..
She should..

I believe. that..

63



Didactic Unit | Relationships

THIRD LESSON: READING AND WRITING

1 Read the following text and answer the questions below.

R R RN/, ——/—=

ROSA PARKS

Rosa Louis McCauley Parks was born in Tuskegee,
Alabama, on February 4”‘, in 1913. Her family was very
poor and when she was a child, her parents got divorced
so she went with her mother to her grandparent’s farm.

She attended to rural schools until the age of eleven and then she started at
the Industrial School for Girls in Montgomery, where she took academic and
vocational courses. However, she had to drop her studies because she had to take
care of her family.

Rosa Parks became famous when she refused to obey bus driver James F.
Blake's order that she give up her seat to make room for a white passenger in
December 1955. At that time, black people weren’t slaves anymore, but they
weren’t treated equally.

Parks' act of defiance and the Montgomery Bus Boycott became important
symbols of the modern Civil Rights Movement. She became an international icon
of resistance to racial segregation. She organized and collaborated with civil rights
leaders, including Edgar Nixon and Martin Luther King, Jr.

Parks received national recognition, including 1979 Spingarn Medal, the
Presidential Medal of Freedom, the Congressional Gold Medal, and a posthumous
statue in the United States Capitol's National Statuary Hall.

Upon her death in 2005, she was the first woman and second non-U.S.
government official granted the posthumous honour of lying in honour at the
Capitol Rotunda.

a. When was Rosa Parks born? [Paragraph 1]
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2 Look at the diagram below and match the paragraphs of the
Rosa Park’s biography with the correct stage.

paragrophs..
paragraphs..
parographs..
| ‘ paragraphs..

sl | paragroph..

3 Choose a woman with an important role in history. Find
information about her life and make notes.

NaMe: ...

Education: ........ccoocevviiiiniieiieceeeen
Important facts: ..........ccccoccceveviereceeennee,

= Writing Time! I

4 Write the biography of the woman you chose in exercise 2.
Don’t forget to organise the information in correct paragraphs.

% Hint: editing checklist!

.. Wil the reader want to know more?

a. Is the information in the correct order?

3. Is the information necessary?

4. Is the information repeated

5. Is the grammar, speliing and punctuation correct?




Didactic Unit | Relationships

FOURTH LESSON: CULTURE, GENDER AND STEREOTYPES

1 After watching the episode, answer the following questions.

a. What is wrong with Malibu Stacy doll?

®: Discussing Time!

2 In groups of 3 or 4, choose one of the adverts below. List the

stereotypes you can find on in and try to guess why they appear.

Then, propose the same advert free of stereotypes.

The Chef
does everything

but cook
~that's what
wives are for!

Syimsuits
1o Flatter
Every Figure 4

NO-EXERCISE DIET
What Hoppens
When You

—-y i 4 e
In 3 siiny my vitea
ﬁn woad G|

Quitthe Gym
ISSUE THE POWER

OF AN HOUR

> Hor n

] GISELE & LeBRONL + -

=+ the World's Top Modgls 4

amn, <o ondStarAthlefes &= ~—
GETS
¥ou
HERE

MAE s a unigque all-over bodyspray that comhbines a
seductive fragrance with effective deodarant protection to
keep wou smelling greatall day orall night. Spray it all over

including your chest, neck, underarms - all the hot spots.
Al

AND

SFRAY
HERE

HERE

]*e Mini Atifomatic Forsimple
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FIFTH LESSON: LISTENING AND SPEAKING

1 Listen to the conversation between Crystal and George. Then,

choose the correct answer for each question.

1) She says that Joes is...

a. open-minded
b. narrow-minded

2) George thinks sending an e-mail is...

a. convenient

b. cold

3) George thinks they should meet...

a. in public
b. in private

®: Discussing Time!

2 Sometimes relationships are very difficult and involve serious
problems. In groups of 3 or 4 discuss the following terms.

GENDER VIOLENCE

Creative Time!

TASK: ORAL PRESENTATION

In groups of three, prepare an oral presentation
against gender violence. Try to explain why it
happens and give some proposals for solving it. As
a visual support, you have to create an interactive

poster using Goglster. Each presentation should s ; ' '
BOMESTIC VIOLE

last no more than 5 - 8 minutes.

4) George says
something that
was...

a. uncalled for
b. inappropriate for a cafe

5) Crystal will tell Joe that ...

a. there are many fish in the sea

b. they are not meant to be

MISTREATMENT - PSYCHOLOGICAL ABUSE




ANNEX II:
OTHER
MATERIALS
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ORAL PRESENTATION ASSESSMENT

Criteria for the assessment of the Oral presentation against gender violence
using Glogster.

Full Not yet
. Y Competent Acceptable Y
Indicators Competent (7-8.9) (5-6.9) Competent
(9-10) (<5)
- Not much
Fluency and - Not much fluency or - Poor fluency or
accuracz in fluency or accurca}; in the accuracy in the
ronunZiation accuracy in the ronunZiation pronunciation.
) %se of ’ pronunciation. ) lfj’oor use of ’ - No use of
connectors and - Use of some connectors and connectors and
Performance discursive connectors and discursive discursive
stratesies discursive stratesies strategies
Goodgstru.cture of strategies. Poor - - No clear
. - Organised _— structure in the
the presentation. . organisation of .
~Good presentation and the presentation presentation and
. distribution of s the organisation
organisation. and distribution
the content. of the content.
of the content.
- Restricted use of
- Use of adequate .
- Use of vocabulary - Very restricted
. vocabulary . '
appropriate . . without variety. use of
vocabulary without variety. Use of vocabulary
) - Use of ) . iy
Grammar - Use of correct ical grammatical - A lot of serious
. . grammatica ith ical
and lexicon grammatical structures with structures wit grammatica
structures. . eneral errors. errors.
. particular errors. & .
- Coherence in the Coherence in the Poor coherence - Incoherence in
message. message in the message. the message.
- Adequate - The selected
- - Adequate . L.
selection of the . - Some selected information is
. . selection of the . .
information. . . information is not adequate or
. information. . .
- Very good critical . not adequate. insufficient.
. - Correct analysis . .
analysis of the . - Poor analysis of - No real analysis
Content . of the topic. . )
topic. _ Correct the topic. of the topic.
- Adequate . - Little connection = - Lack of
. connection i
connection among all the connection
among all the .
among all the ideas ideas. among all the
ideas. ’ ideas.
- Harmony in the - Poor - Lack of
Y - Adequate

organisation of
the items in the
poster.

- Excellent visual
presentation.

- Adequate
selection of the
colours and the
written and

visual messages.

organisation of
the items in the
poster.

- Good visual

presentation.

- Good selection of

the colours and
the written and
visual messages.

organisation of
the items in the
poster.

- Correct visual

presentation.

- Not Adequate

selection of the
colours and the
written and
visual messages.

organisation of
the items in the
poster.

- Chaotic visual
presentation.

- Not Adequate
selection of the
colours and the
written and

visual messages.

638



Didactic Unit | Relationships

LISTENING SCRIPT FOR FIFTH LESSON

Crystal:

George:
Crystal:

George:
Crystal:
George:

Crystal:

George:

The Break Up

Hey, George, actually it's funny that you mentioned relationships cause I'm
actually having a problem with Joe.

Is that the guy with the curly hair?

Yeah, that guy. He's really nice and everything, but like I really don't think it's
working out.

Why what's wrong?

Well, he's really narrow-minded and I'm really different. We just ... he's nice
and everything. He's kind and sweet, and it's just not for me, like we're totally
different people.

I see. So what are you going to do?

[ think I have to rip the band-aid and I think I'm just gonna send him an e-mail
or something.

E-mail! But you've been dating for awhile now and you like him right?

Crystal: Yeah, we're like so sweet together, but it's just ... I don't see a future.

George:

Crystal:
George:
Crystal:

George:
Crystal:
George:

But isn't an e-mail just a little too cold and he might tell other people about it,
and rumors spreading and what not.

OK, then, what do you think I should do? How should I do it?

You should probably just meet him face-to-face?

Ugh! Face-to-face. OK. Where should I meet him? Like do you think I should
just invite him over to my place?

You should probably do it in public, where, you know...

Ooh, good, good, good, good. That's better.

Maybe that cafe.

Crystal: Ah, that cafe. Yeah.

George:

Crystal:
George:
Crystal:
George:
Crystal:

George:
Crystal:

While I'm having my date, you can be breaking up with your boyfriend. It'll be
great!

You're so mean.

I'm sorry. That was uncalled for.

[ don't know what to say. What do you think would hurt him less?

[ gotta say honesty would be the best policy.

Honesty. OK, so this is what I'm going to say. Joe, you're great, but we're not
meant to be. How's that?

Yeah, it's great. It's great.

OK, so, OK, OK, I'm done. I think I'll meet him at the cafe, and OK, things will
work from then. I'll improvise.

Listening link
http://www.elllo.org/english/0951/T988-George-BreakUp.htm
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