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SUMMARY

PREVIOUS KNOWLEDGE

RELATIONSHIP TO OTHER SUBJECTS OF THE SAME DEGREE

There are no specified enrollment restrictions with other subjects of the curriculum.

OTHER REQUIREMENTS

COMPETENCES / LEARNING OUTCOMES

2215 - Master's Degree in Special Education
Buscar, gestionar y analizar informacién cientifico-profesional

Conocer e interpretar informes técnicos, de investigacién y de evaluacion sobre acciones, procesos y
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resultados educativos
Conocer y analizar los programas que oferta la administracion educativa

Conocer y comprender el impacto de las necesidades especificas de apoyo educativo sobre las relaciones
familiares

Conocer y comprender los procedimientos de evaluacion e intervencion en el entorno escolar en nifios y
nifias con necesidades especificas de apoyo educativo

Disefiar, aplicar y evaluar estrategias educativas inclusivas

Disefiar, planificar y evaluar medidas ordinarias y especificas de atencién en funcién de las diferentes
necesidades especificas de apoyo educativo y en el contexto social

Saber colaborar en los ambitos académico y social con familias, profesionales e instituciones
Saber prevenir la aparicién y/o intensificacién de necesidades especificas de apoyo educativo
Students should be able to integrate knowledge and address the complexity of making informed judgments
based on incomplete or limited information, including reflections on the social and ethical responsibilities

associated with the application of their knowledge and judgments.

Students should communicate conclusions and underlying knowledge clearly and unambiguously to both
specialized and non-specialized audiences.

Students should demonstrate self-directed learning skills for continued academic growth.

Tener un compromiso activo con la no discriminacién, la igualdad de oportunidades y la equidad

DESCRIPTION OF CONTENTS
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WORKLOAD

PRESENCIAL ACTIVITIES
Activity Hours
Theoretical and practical classes 21,00
Total hours 21,00
NON PRESENCIAL ACTIVITIES
Activity Hours
Attendance at other activities 2,00
Individual or group project 17,00
Independent study and work 23,00
Preparation of lessons 0,00
Preparation for assessment activities 8,00
Resolution of case studies 4,00
Total hours 54,00

TEACHING METHODOLOGY

EVALUATION
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